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1. Rationale 

1.1  Marking promotes students learning and raises standards; it does not merely 

measure them. The quality of marking can have a significant impact on 

attitudes to learning, self-esteem, confidence and attainment. Marking can 

inspire and stimulate challenge, encouraging students to work hard. Quality 

marking enables teachers to focus on how to improve the learning of 

individual students from individual starting points; it helps teachers create 

personalised lesson planning and helps with curriculum development. 

 

2. Aims of the policy 

2.1  To provide clear guidelines on a whole school approach to marking and 

written feedback.   

2.2  To achieve consistency across the subject departments and the school.   

2.3 To provide a system which is clear to students, staff, parents and carers 

 

3. Whole School Policy 

3.1  Books should be checked and students’ work acknowledged regularly and 

routinely, in the context of the frequency of lessons experienced. Written 

feedback (Quality Teacher Marking) should be specific to the student and 

should be given regularly.  

3.2 Written feedback should include strengths about the subject content and an 

area for improvement following the WWW, EBI and Student Response 

Structure.  However, it is expected that support with literacy will be on-going. 

3.3 When students are undertaking assessments, they should be provided with 

clear success criteria prior to the assessment in appropriately differentiated 

language.  

3.4 Modelling of exemplar student work is encouraged as a means of getting 

students to further understand the success criteria. 

3.5 When a student receives written feedback on an identified assessment or 

other identified key piece of work, there is an expectation that they will reflect 

and act on the feedback during Directed Improvement and Reflection Time 

(DIRT).  

3.6 DIRT should be undertaken in accordance with the Quality DIRT marking 

guide.  
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3.7 Pieces of work that are identified by the departmental assessment map and 

Schemes of Learning for DIRT marking should be marked using the 

assessment stamp to provide a framework for quality DIRT.  

3.8 During DIRT students should respond to EBI’s in green pen and indicate the 

improvements they have made as a ‘student response’.  

3.9 In order for Quality Teacher Marking to take place, not all classwork will be 

marked by the teacher. Students can expect to receive a variety of written and 

verbal feedback. Self and peer assessment is acceptable provided the 

accuracy of marking is checked and acknowledged by the teacher afterwards. 

When verbal feedback is given, students should be encouraged to record 

what they need to do improve their work. 

3.10 As part of written feedback, (Quality Teacher Marking) teachers should make 

clear reference to how the piece of work relates to the student’s target grade. 

3.11 All teachers should use the literacy policy marking codes and check for 

accurate use of Standard English including the use of subject specific 

language and terminology.  

3.12 All teachers should ensure that work produced by students is of an acceptable 

standard, and if not, students should improve their work to an acceptable 

standard: ‘If it’s not excellent it’s not finished’.  

 

4. Marking for Literacy 

4.1 In order to promote consistency, The Marking for Literacy Policy should be 

adhered to alongside this whole school marking policy. 

4.2 Using the SPaG symbols to identify literacy errors 

All staff and students should be made aware of the different literacy indicators 

and should use them alongside their DIRT marking or when self/peer 

assessing. The SPaG codes should be used throughout the exercise book of 

each student and not solely when a piece of work is being DIRT marked.  

4.3 The following SPaG symbols should be used to identify literacy issues: 

Sp This word is spelt incorrectly. Copy out the correct spelling x3. 

P  Punctuation has not been used correctly. Please correct this.  

C You have not used a capital letter correctly. Please correct this.  

// You have not paragraphed correctly. Your teacher has inserted this 

symbol where a new paragraph should have begun.  
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? Your sentence doesn’t make sense. Please rewrite this in a clearer 

way.  

4.4  Self/Peer Assessment: The ‘Green Pen’ approach 

All pupils should be provided with a green pen to self-correct their own work 

or that of their peers before it is marked by teachers. Subject areas and/or 

individual staff should identify keywords within the lesson/topic or a target for 

punctuation or grammar e.g. use of full stops. This helps pupils by raising 

awareness of key words or skills and informs teacher planning and 

assessment. 

4.5 This can be developed by asking pupils to circle a keyword each time it is 

used in order to reinforce the spelling. This is particularly effective when 

introducing new terminology. This again raises the importance of correct 

spelling for pupils and makes it easier for teachers to check spelling. In many 

subjects, the spelling of subject specific words will be given greater priority. 

4.6 Presentation Policy 

The Presentation Policy should also be adhered to to promote consistency 

and a common approach to presentation.  

The presentation policy is to be stuck in the front of all students books and is 

as follows: 

 Students should always: 

i) Write in blue or black ink.  

ii) Write out and underline the date in words and key question for 

the lesson.   

iii) Write in clear handwriting. 

iv) Not graffiti on our books. 

v) Respond to EBI and correct literacy errors. 

 

4.7 Teacher marking 

Red ink should be used. Teachers should be aware of their own presentation 

when marking work. 

 

5. Responsibilities 

5.1 Class Teachers 

a) Mark in line with the School Marking Policy. 

b) Allow opportunities for students to act on feedback during DIRT.  
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c) Provide students with high quality written and verbal feedback.  

d) Plan opportunities for peer and self-assessment.  

e) Encourage students to have a sense of pride in their work and to 

challenge incomplete or untidy work.  

f) To ensure that excellent effort and attainment is rewarded through 

SIMS and Epraise 

5.2 Subject leaders 

a) Monitor the application of the Marking Policy to ensure it is 

consistently applied by carrying out regular departmental Quality 

Assurance in line the PACE timeline.    

b) To ensure that standards of marking meet the criteria for ‘’good’ or 

‘outstanding’ given by the departmental 360 grade criteria.  

c) Ensure that less effective marking is identified and necessary 

support is provided to ensure improvement via the Teacher and 

departmental 360. (See 360 in Appendix). 

5.3 Senior Leaders 

a) Ensure monitoring takes place via a planned programme of whole 

school work scrutiny clearly set out via the PACE timeline 

b) Monitor the quality of marking within each Curriculum Area through 

effective systems of Quality Assurance 

5.4 Governing Body 

a) Agree and regularly review this policy document 



APPENDIX 1  

360 – Grade Criteria 
 

Note:  These descriptors should not be used as a checklist.   
They must be applied adopting a ‘best fit’ approach which relies on the professional judgement of the PM reviewer  

 

Grade Pupil Progress Teaching Planning Marking and Feedback 
Leadership and Management 

(If teacher has TLR) 
Behaviour and Safety 

 
Timescale of 
evidence to 
inform 
decision 
 

 

 Last two years GCSE data 

 Current year progress data 

 

 Last 3 lesson observations  

 Formal QA evidence from 
the current year 

 
Current PM/QA cycle 

 
Current PM/QA cycle 

 
Last three years 

 
Current PM/QA cycle 

 
Teacher 
standards 
reference 
 

 

 Promote good progress and 
outcomes by pupils.  

 Set high expectations which 
inspire, motivate and challenge 
pupils. 

 Demonstrate good subject and 
curriculum knowledge. 

 Adapt teaching to meet the 
needs of all pupils. 

 Plan and teach 
well structured 
lessons. 

 Make accurate and 
productive use of 
assessment. 

 
 

 

 Manage behaviour 
effectively and ensure 
a good and safe 
learning environment 

 
Outstanding 
(1) 
 

From each different starting point, 
the proportions of pupils making 
expected progress and the 
proportions exceeding expected 
progress are high compared with 
national figures.   
 
For pupils for whom the pupil 
premium provides support, the 
proportions are similar to, or above, 
those for other pupils in the school or 
are rapidly approaching them. 
 
Pupils make rapid and sustained 
progress throughout year groups 
 
In exceptional circumstances, an 
outstanding grade can be awarded 
where standards of attainment of any 
group of pupils are below those of all 
pupils nationally, but the gap is 
closing rapidly, as shown by trends in 
a range of attainment indicators 
(SISRA, RAISE). 

Much of the teaching outstanding 
and never less than consistently good  
 
Teachers systematically and 
effectively check pupils’ 
understanding throughout lessons, 
anticipating where they may need to 
intervene and doing so with notable 
impact on the quality of learning 
(AfL). 
 
Teachers and other adults 
authoritatively impart knowledge to 
ensure students are engaged in 
learning. 
 
Teachers use well-judged and often 
imaginative teaching strategies, 
including setting appropriate 
homework that, together with clearly 
directed and timely support and 
intervention, match individual needs 
accurately (differentiation).  
Consequently, pupils learn 

Teachers plan highly 
effective lessons, 
based on student’s 
prior attainment data 
that focus on learning 
and progress. 
 
Planning is tailored to 
the needs of students 
of all abilities, including 
students from 
recognised groups, and 
those eligible for pupil 
premium, and is 
completed consistently 
in line with the 
teaching and learning 
expectations of the 
academy.  
 

The marking and feedback 
evident in books is 
diagnostic, accurate and 
regular, and enables 
students to understand 
strengths and areas for 
development. 
 
Students regularly respond 
to the feedback they are 
given and are given 
dedicated improvement 
and reflection to ‘close the 
gap’ (DIRT time 
embedded) 
 
Consistently high-quality 
marking and constructive 
feedback from teachers 
ensure that pupils make 
rapid gains. 

The pursuit of excellence in all of 
the school’s activities is 
demonstrated by an 
uncompromising and highly 
successful drive to strongly 
improve or maintain the highest 
levels of achievement and 
personal development for all 
pupils over a sustained period of 
time. 
 
All leaders and managers are 
highly ambitious for the pupils 
and lead by example.  They base 
their actions on a deep and 
accurate understanding of the 
school’s performance, and of 
staff and pupils’ skills and 
attributes. 
 
Leaders focus relentlessly on 
improving teaching and learning.  
The actions of those with 
responsibilities have secured 

 
The teacher’s good 
relationships and high 
expectations help promote 
the excellent attitudes and 
behaviour shown by 
students, who collaborate 
and work very well with 
each other in lessons.  
Behaviour, participation 
and resilience in learning 
clearly enhance the quality 
of learning.  Clear routines 
and frequent use of 
praise/reward add to the 
positive ethos. 
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Grade Pupil Progress Teaching Planning Marking and Feedback 
Leadership and Management 

(If teacher has TLR) 
Behaviour and Safety 

 exceptionally well. improvement in achievement for 
those supported by the pupil 
premium, which is rising rapidly. 

 
Good (2) 

 
The proportions of pupils making 
expected progress are close to or 
above national figures.  For pupils for 
whom the pupil premium provides 
support, the proportions are similar 
to, or above, those for other pupils in 
the school or are improving. 
 
Students are making expected 
progress against school targets.   
 
 
Where attainment is low overall, it is 
improving at a faster rate than 
nationally, over a sustained period. 

 
Teaching is usually good, with 
examples of some outstanding 
teaching.  As a result most pupils and 
groups of pupils on roll in the school, 
including disabled pupils, those who 
have special educational needs, those 
for whom the pupil premium 
provides support and the most able, 
make good progress and achieve well 
over time. 
 
Teachers have high expectations.  
They plan and teach lessons that 
deepen pupils’ knowledge and 
understanding and enable them to 
develop a range of skills across the 
curriculum. 
 
Teachers listen to, carefully observe 
and skilfully question pupils during 
lessons in order to reshape tasks and 
explanations to improve learning. 
 
Teachers and other adults create a 
positive climate for learning in their 
lessons and pupils are interested and 
engaged. 
 
Effective teaching strategies, 
including setting appropriate 
homework, and appropriately 
targeted support and intervention are 
matched well to most pupils’ 
individual needs, including those 
most and least able, so that pupils 
learn well in lessons. 
 

 
Teachers plan lessons, 
based on student’s 
prior attainment data 
that focus on learning 
and progress. 
 
Planning is largely 
tailored to the needs 
of all abilities and is 
completed consistently 
in line with the 
teaching and learning 
expectations. 
 
Planning ensures most 
students, including 
those who are eligible 
for pupil premium 
make expected 
progress. 
 
 

 
The marking and feedback 
evident in books is 
consistent and enables 
students to understand 
strengths and areas for 
development. 
 
Students are given 
opportunities to respond 
to feedback and make 
improvements in their 
work in order to ‘close the 
gap’ (DIRT time evident) 
 
Marking enables all 
students and groups of 
students, including those 
in receipt of pupil 
premium, to make 
progress in line with that 
expected. 

 
Key leaders and managers 
consistently communicate high 
expectations and ambition. 
 
Teaching in the department is 
good and/or improving strongly 
as a result of accurate 
monitoring effective 
performance management and 
professional development, which 
are closely matched to the needs 
of the school and staff. 
 
The department have secured 
improvement in achievement for 
those supported by the pupil 
premium, which is rising, 
including in English and 
mathematics. 

 
The teacher ensures that 
student’s positive attitudes 
and behaviour are good 
overall, as are relationships.  
They collaborate well.  Clear 
routines are followed and 
students respond quickly to 
staff expectations.  Praise 
and rewards are positively 
used. 
 

 
RI (3) 
 

 
Pupils’ achievement requires 
improvement as it is not good. 
 
 

 
Teaching requires improvement as it 
is not good. 

 
Teachers planning 
require improvement 
as it is not good. 

 
The marking and feedback 
evident requires 
improvement as it is not 
good. 

 
Leadership and/or management 
require improvement because it 
is not good. 

 
Behaviour and safety 
require improvement as 
they are not good. 
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Grade Pupil Progress Teaching Planning Marking and Feedback 
Leadership and Management 

(If teacher has TLR) 
Behaviour and Safety 

 
 
 
 
 

 

 
Inadequate (4) 

 
Achievement is likely to be 
inadequate if any of the following 
apply: 
 
From their different starting points, 
the proportions of pupils making 
expected progress are consistently 
below national figures and show little 
or not improvement. 
 
Students are making below expected 
progress against school targets.   
 
 
For pupils for whom the pupil 
premium provides support, the 
proportions making and exceeding 
expected progress from the different 
starting are consistently well below 
those of other pupils and show little 
or no improvement. 
 
Groups of pupils, particularly disabled 
pupils and/or those who have special 
educational needs and/or those for 
whom the pupil premium provides 
support, and/or the most able, are 
underachieving. 
 
Attainment consistently below floor 
standards, or is in decline and shows 
little, fragile or inconsistent 
improvement. 
 
There are wide gaps in the 
attainment and/or the learning and 
progress of different groups. 
 

 
Teaching in likely to be inadequate 
where any of the following apply: 
 
As a result of weak teaching over 
time, pupils or particular groups of 
pupils, including disabled pupils, 
those who have special educational 
needs, those for whom the pupil 
premium provides support and the 
most able, are making inadequate 
progress. 
 
Pupils cannot communicate, read, 
write, or apply mathematics as well 
as they should. 
 
Teachers do not have sufficiently high 
expectations and teaching over time 
fails to engage or interest particular 
groups of pupils, including disabled 
pupils and those who have special 
educational needs. 
 
Learning activities are not sufficiently 
well matched to the needs of pupils. 

 
Planning is likely to be 
inadequate where any 
of the following apply: 
 
Teachers do not plan 
lessons in accordance 
with the academy 
Teaching and Learning 
expectations. 
 
Planning places a focus 
on activities and the 
completion of tasks 
rather than learning 
and progress. 
 
Planning is not tailored 
to meet the needs of 
students of all abilities 
and those eligible for 
pupil premium. 
 
Planning means 
students do not make 
progress in line with 
those expected and 
national averages. 

  
Marking is likely to be 
inadequate where any of 
the following apply: 
 
Books are not marked 
regularly in line with 
school policies. 
 
Marking is not diagnostic 
and students are unable to 
understand strengths and 
areas for development. 
 
Marking and feedback 
means that students are 
unable to make progress in 
their learning. 

 
Leadership and management are 
likely to be inadequate if any of 
the following apply. 
 
Capacity for securing further 
improvement is limited because 
current leaders and managers 
have been ineffective in securing 
essential improvements. 
 
Improvements which have been 
made are unlikely to be 
sustainable, are too slow or are 
dependent on external support. 
 
Self-evaluation lacks rigour and 
is inaccurate in its conclusions so 
that leadership and management 
do not have realistic view of 
outcomes or provision. 
 
Leadership is not doing enough 
to ensure good teaching for all 
groups of pupils, including 
disabled pupils and those who 
have special educational needs. 
 
 
The curriculum fails to meet the 
needs of pupils or particular 
groups of pupils, or pupils are 
entered for public examinations 
inappropriately early, and pupils’ 
achievement physical wellbeing 
and enjoyment of learning are 
significantly impaired. 
 
The progress for whom the pupil 
premium provides support is 
falling further behind the 

 
Behaviour and safety are 
likely to be inadequate 
where any of the following 
apply: 
 
Poor attitudes and 
behaviour are shown by 
some students, and this 
may disrupt others’ 
learning. 
 
Routines are not in place, or 
not reinforced, and some 
incidents are not dealt with 
effectively. 
 
There is little or not praise 
and encouragement. 
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Grade Pupil Progress Teaching Planning Marking and Feedback 
Leadership and Management 

(If teacher has TLR) 
Behaviour and Safety 

progress of the other pupils with 
similar prior attainment in the 
school. 
 
Poor literacy is not being tackled 
urgently and this is impeding 
pupils’ progress. 
 

 

 

 


