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Pupil premium strategy statement 2021-2024 BCA 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils. It outlines our pupil premium strategy, how we intend to spend the 
funding in this academic year and the effect that last year’s spending of pupil premium 
had within our school.  

School overview 

Detail Data 

School name Beamont Collegiate 
Academy 

Number of pupils in school  898 

Proportion (%) of pupil premium eligible pupils 47% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2024 

Date this statement was published November 2021 

Date on which it will be reviewed August 2022 

Statement authorised by G Harris 

Pupil premium lead S Mullen 

Governor / Trustee lead G Porter 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 376,748 

Recovery premium funding allocation this academic year £ 105,340.50 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£20,000 
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Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£502,088.50 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Beamont Collegiate Academy, we believe in equality of opportunity for all. Teachers are 
expected to teach an evidence informed curriculum supported by strong pastoral care that 
results in positive outcomes for all young people. Our intention is that no child is left behind 
socially or academically because of disadvantage and that all pupils, make good progress 
and achieve well across the curriculum, particularly in EBacc subjects.   

 
The focus of our Pupil Premium Strategy is to support disadvantaged pupils to achieve that 
goal, including progress for those who are already high attainers. The activity we have outlined 
in this statement is also intended to support all our learner’s needs, regardless of whether 
they are disadvantaged or not. 
 
High-quality teaching is at the heart of our approach, with a focus on areas in which disad-
vantaged pupils require the most support. This is proven to have the greatest impact on clos-
ing the disadvantage attainment gap and at the same time will benefit the non-disadvantaged 
pupils in our school. Our pupil premium plan will focus on 5 main areas: raising the outcomes 
across Ebacc subjects, closing the disadvantage gap, supporting an improvement in attend-
ance to rates seen pre-pandemic, support for SEMH and the implementation of a comprehen-
sive tuition programme across KS3 to tackle barriers to reading, vocabulary acquisition, liter-
acy and numeracy. 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Our attendance data over the last 3 years has been a strength of the 
academy and above national average for all students and disadvantaged 
however, we are now experiencing the continual challenge of post-pan-
demic absences (particularly across year 10 and 11) that has the poten-
tial to impact negatively on student outcomes 

2 Our assessment data suggests many disadvantaged/MPA boys/SEND 
students have developed gaps during periods of remote learning and as 
a result there is a greater risk to their outcomes across Ebacc subjects 

3 Our assessment data suggests our GCSE students lack revision/ self-
regulation strategies when faced with challenging tasks and timed exam 
questions across Ebacc subjects. 
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4 Assessments of our KS3 pupils indicate that disadvantaged pupils gen-
erally have lower levels of reading comprehension/numeracy than peers. 
This impacts their progress in all subjects. 

 

5 Our discussions with pupils and families have identified social and emo-
tional issues for some pupils, such as anxiety and low self-esteem. This 
is partly driven by concern about catching up lost learning and ex-
ams/post 16 decisions. These challenges particularly affect disadvan-
taged pupils, including their attainment. 

 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Progress and attainment across Ebacc 
show improvement from 2019 for 
disadvantaged students with the overall 
number of disadvantaged students 
following this route increasing too 

Ebacc 4+ and 5+ for disadvantaged 
students continues on a trajectory of 
improvement from 2019 when 19% 
secured a grade 4+ and 14% a grade 
5+. Targets for 2022 are ambitious with 
46% expected to hit 4+ and 33% 5+ 

 

% of Dis. students following EBACC 
increases from 13% in 2021-2022 to 
40% by 2024 

Attendance rates will recover from 
pandemic and be above national average 
(pre- pandemic national average of 
94.7%. In 2019 BCA attendance was 
95%) 

 

 

BCA attendance will be above the 
national average 

 

No significant gap between PP and non-
PP attendance  

 

Improve numeracy and literacy levels so 
all students can access a full curriculum  

SAS scores at KS3 show improvement 
for all PP students from their baseline in 
year 7 

 

Improved performance of students on the 
tutoring programme evidenced through 
GL assessments  PTE and PTM and in 
class assessments 
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Improve progress and outcomes for all 
students particularly: boys, disadvantaged 
and SEND 

Dis students P8 is at least 0 or positive 
building on 2019 result of -0.2 

Boys P8 is at least 0 or positive building 
on 2019 result of +0.09 

SEND P8 is at least 0 or positive 
building on result of +0.3 in 2010 

Provide high quality support to pupils with 
social emotional and mental health issues 

Sustained high levels of wellbeing from 
2024/25 demonstrated by: 

• Qualitative data from student voice, 
student and parent surveys and 
teacher observations. 

• An increase in participation in 
enrichment activities, particularly 
among disadvantaged pupils.     

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 189,111 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Additional staffing in 
English/MFL/Science/Maths 
to deliver small group tuition 
alongside curriculum 
lessons 

 

EEF suggest +4 months progress 
based on small group tuition. 
Additional staffing will allow small 
group teaching of the GCSE 
curriculum in readiness for terminal 
exams 

 

 

2,3 

Teacher CPD: assessment 
and feedback periodically 
through the year 

Introduction of whole class feedback 
and revising the use of formative 
assessment in the classroom. EEF 
cites high quality feedback as 
potentially supporting +6 months 
progress for students 

2,3 
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Teacher CPD focus: Boys 
periodically through the 
academic year 

The Forgotten: White Working-Class 
pupils have been let down and how to 
change it (Parliament. UK. June 
2021) FSM eligible white British pupils 
as a whole are largest disadvantaged 
ethnic group 

2,3 

Embed quality first teaching 
- rooting our strategies in 
the classroom in evidence - 
to ensure the best 
outcomes for all students 

Supporting the attainment of 
disadvantaged students (DFE 2015) 
suggests high quality teaching is the 
key to successful schools 

2,3 

Implement a reading 
curriculum for key stage 3 
students/teach and test 
academic vocabulary 

 

 

EEF cite the work of Jerrim and Moss 
(2018) who state that reading is a 
predictor of long-term academic 
success. By bringing ‘reading’ into our 
curriculum provision as a distinct 
subject we hope to build on the work 
done in English on comprehension 
strategies to help students 
understanding of texts. 

 

EEF Improving Literacy Guidance 
Report (2019) recommends 
vocabulary instruction  

 

DFE Learning Loss (2021) 7% gap in 
reading between Dis. and non-Dis. 

3,4 

 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 145,340.5 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Year 11 GCSE Tuition 
Programme (including 

remote revision support 
sessions) in English, 
maths and Science 

 

 

As outlined in the EEF document, 
tuition can be effective in delivering 5 
additional months progress on average. 
Coupled with our own evidence of 
successful small group tuition (2017-
2021), we believe this tuition across the 
foundation subjects will help to 
consolidate learning and ensure year 
11 students are exam ready to address 

2, 3 
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some of the gaps that have emerged 
as a result of the Pandemic. 

 

DFE Learning Loss (2021) evidence is 
the loss is greater in maths than 
reading 

NGRT testing 3 x year 
for all KS3 students 

Regular tracking will help diminish the 
gap in reading ages for PP and non-PP 

 

Use of data to inform prescriptive 
reading comprehensive strategic 
approach during RC lesson - EEF 
suggest up to +6 months progress 

 

DFE Learning Loss (2021) 7% gap in 
reading between Dis. and non-Dis. and 
in NW lost 2 months of reading 

4 

KS3 Literacy Lexonik 
Programme of literacy 

intervention for 
students who are 
below 85 on SAS 

 

 

Over a 1/3 of students in year 7-9 have 
a SAS reading score of below 100. The 
research of this approach to reading 
shows potential gains of 27 months 
over a 6 x 1 hour course. (Lexonik) 

 

DFE Learning Loss (2021) 7% gap in 
reading between PP and non-PP and 
in NW lost 2 months in reading 

 

4 

KS3 Numeracy tuition 
programme via the 

NTP for students who 
CATS data/PTM 

highlight numeracy 
issues 

  

EEF suggest +4 months progress 
based on small group tuition  

 

DFE Learning Loss (2021) evidence 
suggests the loss is greater in maths 
than reading 

4 

Holiday ‘recovery’ 
GCSE sessions for 

year 11 during Autumn 
and Spring term 

 

 

EEF suggest +4 months progress 
based on small group tuition  

2,3 

Ebacc GCSE Exam 
Conferences for key 

cohorts during 
April/May 2022  

 

EEF suggest +4 months progress 
based on small group tuition  

2,3 
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Academic mentor to 
support key students to 
meet once a week to 

support with 
revision/self-regulation, 

post 16 
choices/aspirations 

Evidence indicates that 1-1 academic 
mentoring can be effective delivering 2 
months additional progress on average 
(EEF 2020) 

2,3 

Books/revision 
materials provided for 
all year 11 students to 
support with terminal 
examinations via a 

GCSE revision evening 
for parents/students 

 

To facilitate independent study and 
engage parental support 

 

EEF suggests +8 months progress for 
metacognition and self-regulation  

2,3 

 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 167,537 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Attendance Manager 
to make first day 
absence calls 
prioritising PP 
students 

‘Supporting the attainment of 
disadvantaged pupils; Articulating success 
and good practice’

 

1 

VP with responsibility 
for attendance to 
ensure daily and 
weekly attendance 
data is shared with 
SLT/PLs 

‘Supporting the attainment of 
disadvantaged pupils; Articulating success 
and good practice’

 

1 

Mental health is at the 
core of the PD/PSHE 
curriculum planning 
and lessons for the 
academic year 

(mind.org) 1 in 4 people in the UK will 
experience a mental health problem 
each year. Covid 19 has also had a 
negative impact with 54% of children 
and young people with a mental health 
issue say that lockdown has made their 
life worse 

1, 5 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/473975/DFE-RB411_Supporting_the_attainment_of_disadvantaged_pupils_brief.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/473975/DFE-RB411_Supporting_the_attainment_of_disadvantaged_pupils_brief.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/473975/DFE-RB411_Supporting_the_attainment_of_disadvantaged_pupils_brief.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/473975/DFE-RB411_Supporting_the_attainment_of_disadvantaged_pupils_brief.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/473975/DFE-RB411_Supporting_the_attainment_of_disadvantaged_pupils_brief.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/473975/DFE-RB411_Supporting_the_attainment_of_disadvantaged_pupils_brief.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/473975/DFE-RB411_Supporting_the_attainment_of_disadvantaged_pupils_brief.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/473975/DFE-RB411_Supporting_the_attainment_of_disadvantaged_pupils_brief.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/473975/DFE-RB411_Supporting_the_attainment_of_disadvantaged_pupils_brief.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/473975/DFE-RB411_Supporting_the_attainment_of_disadvantaged_pupils_brief.pdf
http://mind.org/
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Use PSAs to support 
behaviour, attendance 
and SEMH and work 
with students on a 1-
1/small group basis 
where necessary 

(EEF 2019) it is important that a strong 
relationship between pupil and staff are 
developed and that there is “someone 
to know each pupil, their strengths and 
interests” 

 

Recommendation 5 of the EEF improving 
behaviour in schools states that “for those 
pupils who need more intensive support 
with their behaviour, a personalised ap-
proach is recommended” EEF 2019. 

1,5 

Implement a parent 
communication strategy 
through weekly text 
messages to year 11 
parents/absence first 
day calls/home 
visits/tuition absence 
calls 

EEF study into parental engagement 
states ‘Disadvantaged pupils are less 
likely to benefit from having a space to 
conduct home learning. Evidence also 
suggests that disadvantaged pupils 
make less academic progress, and 
sometimes attainment levels even 
regress during the summer holidays, 
due to the level of formal and informal 
learning activities they do or do not 
participate in.  

1,2,3,4,5 

Ensure all identified 
disadvantaged students 
with poor attendance 
have access to PSA/key 
staff for summer 

DfE report ‘The link between absence 
and attainment at KS2 and KS4’. As 
students miss more lessons in 
secondary schools, their attainment 
across a range of measure declines. 

 
It also supports the notion identified by 
the EEF in the report that ”knowing their 
students well can have a positive impact 
on classroom behaviour”. EEF 2019. 
EEF 2019.  

 

1, 2, 3, 4 

Use PASS from GL 
Assessment to review 
student happiness and 
mental health and 
inform PD/PSHE 
curriculum 

EEF toolkit cites the support with-Social 
and emotional learning can lead to +4 
months progress 

1,4,5 

Ensure there is a lead 
mental health lead 
within school who will 
liaise with external 
agencies including 
CAMHS, Kooth and 
MASH to support 
vulnerable pupils and 
families 

DFE 2018 ‘supporting mental health in 
schools and colleges.  

 

“Having a single point of contact helped to 
build relationships and provided valuable 
specialist support and guidance for staff, and 
schools and colleges” 

1,4,5 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/412638/The_link_between_absence_and_attainment_at_KS2_and_KS4.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/412638/The_link_between_absence_and_attainment_at_KS2_and_KS4.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/412638/The_link_between_absence_and_attainment_at_KS2_and_KS4.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/412638/The_link_between_absence_and_attainment_at_KS2_and_KS4.pdf
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Offer outdoor adventure 
programmes to all 
students (CCF and D of 
E) 

EEF Toolkit cites the benefits of such 
programmes as leading to up to +4 
months for outdoor adventure learning 
and progress 

1, 5 

 

Total budgeted cost: £ £502,088.50 
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Part B: Review of outcomes in the previous academic 
year 

Overall, the impact of the pandemic saw a dip in the performance of disadvantaged 

students in 2021 based on teacher assessed grades. The P8 for disadvantaged -0.19 was 

lower than the figure of 0 in 2019 when students last sat terminal examinations. 

However, in terms of meeting our priorities we were able to have impact with our provision 

for disadvantaged students when delivering live lessons during remote learning, the 

attainment of disadvantaged students across the BASICS and the post 16 

destinations/courses chosen by our disadvantaged cohort. Details below. 

Review of Expenditure/Impact 2020-2021 

1. Teaching priorities for the current year  

Measure Activity Review  

Priority 1 Embed quality first 

teaching - rooting our 

strategies in the 

classroom in evidence 

- to ensure the best 

outcomes for all 

students 

Our dedicated Friday 1 hour CPD weekly slot this year has continued with 

both virtual, remote and face to face sessions being delivered (and 

amended) to respond to the challenges of lockdown and remote teaching.  

• 5 CPD/INSET sessions around metacognition/self-regulation  

• 8 CPD/INSET session around teaching effective remote lessons 

• 6 CPD/INSET on literacy/reading. 

• 2 CPD/INSET session on effective marking and feedback during 
the remote classroom 

• 2 CPD/INSET sessions around making the most from Google 
Classroom 

 
In order to ensure that all students across the academy had equal and fair access to 

live lessons, 321 chrome books were loaned out to students, (165 to PP). A trust 

review took place where ‘remote learning walks’ were conducted to evaluate their 

effectiveness and to share best practice. Remote teaching and learning protocols 

were also drawn up for staff to follow to ensure quality lessons were being deliv-

ered. There was also the purchase of the XP tablets to support staff with delivering 

their explicit instruction in the most effective ways.  

 

Priority 2 To embed 

metacognition and 

self-regulation within 

the classroom to help 

develop the self-

esteem and 

confidence of our 

learners 

Staff completed a series of CPD sessions working on developing individual prac-

tice in relation to metacognitive strategies for deployment in the classroom. Firstly, 

staff identified an area of practice that could be developed and trialed in relation 

to metacognition and self-regulation. Next, time was dedicated to interacting with 

subject specific research relating to plan and implement a metacognitive strategy 

with a targeted teaching group. Following this the strategy was trialed with the 

target group and refinements made. Lastly, staff were asked to share and critique 

the trials and a short write up was competed. The trials were then due to be ex-

panded into wider practice though CPD priorities changed due to remote learning.  

At student level, a series of walking talking mocks were implemented prior to each 

PPE and TAG assessments to ensure students were ‘exam ready’ and had the skills 

to tackle terminal exams. Students were also taken through a metacognitive tutor 

programme during the autumn term to support their revision and preparation habits 

at home. This work was embedded across both the English and Maths departments 

this year and has supported a 7% increase in the 5+ benchmarks of 32% of PP 

students securing this pass across both subjects in comparison to 25 in 2019. 
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2. Targeted Academic support for the current year  

Measure Activity Review  

Priority 1 Introduction 

of online 

maths and 

science 

tuition 

through the 

My Tutor 

program to 

complement 

our 

Saturday 

and evening 

face to face 

tuition 

program 

The ‘My Tutor’ Online programme targeted students with gaps from year 10 remote 

teaching and content heavy subjects of maths and science. Due to the lockdown, 

students weren’t able to complete as many sessions as we would have hoped but 

it did provide significant support to the students in preparing them for the 

assessments of PPEs and TAGS 

Science 

22 boys (10 PP) had a 1 hour 1-1 lessons once a fortnight to boost their knowledge on the 

Combined Science route. 15 were able to secure at least one grade 4 in the double entry. 

 

Maths 

15 (10 PP) had a 1 hour 1-1 lesson once a fortnight to boost their knowledge and skills on key 

math areas. 14 were able to secure at least a grade 4.  

 

Our Saturday tuition programme was able to operate for 50% of its usual form through this 

academic year (some subject sessions went remote in the Spring Term to ensure the tuition 

was sustained). Students on average attended between 6 and 14 and all subject leads felt the 

tuition impacted positively on levels of confident, engagement in school, gap filling and evi-

dence used to arrive at TAGS. All ability ranges were targeted for this support to ensure our 

key benchmarks of grade 4, 5 and 7 were addressed.  

 

 

Subject No. of PP Outcomes  

English  11/33 All secured 

grade 4+ 

Maths 17/46 15 secured grade 

4+ 

Science 9/15 All secure grade 

4+ 

History  4/6 3 scored grade 

4+ 

 

 

Priority 2 Targeted 

literacy and 

numeracy 

package to 

support 

students at 

KS3 within 

key skills 

curriculum 

As part of our key skills curriculum time across years 7 and 8, students have been 

following the IXL numeracy programme and Reading Plus. The lockdown has 

impacted on the delivery of these as the engagement remotely wasn’t as consistent 

as it could have been however, there have been important gains made 

Reading Plus 

Year 7 
1.10 is the average level gain in year 7, (where +1 level gain in Reading Plus = +1 Year in 

text readability) this highlights students have on average gained a year in reading – this is 

significant as students are low ability and have had periods of disruption during the year as a 

result of the pandemic. 2 students made more than 2 levels of progress and 12 made more than 

one level of progress. 

The average reading speed in year 7 improved to 120.10 (wpm) – this is an improvement from 

the beginning of the year. 

Year 8 

1.81 is the average level gain in year 8, (where +1 level gain in Reading Plus = +1 Year in 

text readability) this highlights students have on average gained closer to two years in reading 

– this is significant as students are low ability and have had periods of disruption during the 

year as a result of the pandemic. One student had 4 ½ years progress, 3 students made more 

than 3 years progress.  
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IKL Maths  

Students in Key Skills lessons in Key Stage 3 have been using IXL for 30 minutes per lesson. 

Students have been directed by their class teacher to work on specific areas of the curriculum 

in order to support their Maths lessons. In general students have been focusing on their devel-

opment of number skills, in which many of the students had visible gaps due to the lack of 

time practicing these key skills. Students have been focusing on filing gaps and practicing 

previously learnt methods in the following areas: written methods for calculation, understand-

ing of place value, understanding decimals and fractions, calculating simple percentages, and 

solving numerical word problems. Having the opportunity to practice core numeracy skills 

which cannot always be practiced at great length in maths lessons has had a positive impact 

in terms of students being able to retain these important skills. It has also had a positive impact 

in terms of student’s confidence in working with basic number. 

Lexonik Advance 
Lexonik Advance: 

 

  Reading Age Standard Score 

 Number Pre Post Gain Pre Post Gain 

Wave 1 Year 9 28 13.8 18.2 52 100 131 30 

Wave 1 Year 8 23 14 17.4 40 103 122 19 

Wave 2 Year 8 8 14.9 18.4 41 105 138 32 

Wave 2 Year 7 43 13.8 17.6 44 103 130 27 

 
 

As illustrated above the gains for students have been significant and the attached case studies reveal the impact 

these outcomes have had on pupil engagement and progress in English lessons. 
 

NGRT test outcomes: 

 

• In year 9 of the 28 students who completed Advance (x2 students were absent for the test), 21 
showed improved reading ages, 11 students now have above average reading ages 

• In year 8 of the 30 students who completed Advance, 25 showed improved reading ages, 9 
students now have above average reading ages 

• In year 7 of the 43 students who completed Advance, 33 showed improved reading ages, 18 
students now have above average reading ages 

 

 

 

 

 

3. Wider strategies for the academic year  

Measure Activity Review  

Priority 1 

Increasing at-

tendance to after 

school academic 

sessions/tuition 

of disadvantaged 

students 

As a result of the ongoing pandemic/restrictive bubbles and time out of school, 

our main form of additional support this year focused on ensuring all our disad-

vantaged students were supported face to face (and remotely) with a high quality 

post 16 support package to ensure they were college ready for September 2021 

and Saturday tuition. All disadvantaged students were prioritised for interviews in 

September 2020 and key vulnerable students were taken to the college for inter-

views and follow up tours when restrictions loosened to ensure they were confi-

dent with their decision and secure on the arrangements for September. Virtual 

talks from the colleges and presentations on A levels/T levels and vocational level 

3 courses were delivered to the students so they were able to make informed 

choices 

 2019-2020 2020-2021 

% of students following level 3 courses 59% 68% 

% of PP students following level 3 courses 53% 53% 
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Measure Activity Review  

% of students following A level courses 24% 39% 

% of PP students following A level 17% 26% 

Overall conclusions: 
• 9% more Year 11s progressing on to a level 3 qualification. 

• 15% increase in number going on to A Levels. 

• 9% more PP students going on to A Levels. 

• No overall change in the percentage of PP students going on to level 

three courses in general. 

Regarding PP, although the overall number going on to L3 courses is the same 

(53%), there seems to have been a shift to A Level from BTEC L3. 

 

 

A comprehensive Tuition programme ran through the academic year that com-

bined face to face tuition in English, maths and science with remote tuition during 

the second lockdown in the above subjects with history also. Overall the attend-

ance to these sessions was strong for PP students and this was reflected in the out-

comes in TAGS  
Subject No. of PP students Outcomes  

English  11/33 11 secured grade 4+ 

Maths 27/61 24 secured grade 4+ 

Science 29/37 25 secured 4+ 

History  4/6 3 secured grade 4+ 

 

 

There was a clear attendance strategy in place this academic year to support those 

most affected by the pandemic, those with mental health issues and for those stu-

dents where poor attendance had been a problem historically. 190 students were 

contacted every week. A traffic light system was used, red every day, amber twice 

a week, green once a week. All contacts were recorded down on a spreadsheet to 

keep track. Home visits to families were conducted where we could not make 

contact or we had any concerns. The team ensured we were able to support all 

families during the pandemic. The attendance of all BCA students this academic 

year is 94.7% (92.9% for PP students) and for year 11, 94.43% (93.6% for PP) in 

comparison to the national average of 91% (as of May 2021) 
 

Priority 2 

Improve the at-

tendance and 

attainment of 

disadvantaged 

students edu-

cated at the al-

ternative provi-

sion 

A clear attendance strategy led by the director of the AP is in place through close 

liaison with the attendance team at BCA. In spite of the pandemic and the chal-

lenges this brought to the AP this year, attendance was above the DFE average for 

all students and PP 

National absence (Sept-Dec) = 31% 

BCA AP absence (Sept-Dec) = 18.7% 

In terms of attainment, all students in year 11 completed the TAG assessments as 

part of the BCA assessment calendar and were graded in 7 subjects: English Lan-

guage, Literature, Maths, Combined Science, Art and Hospitality. 5 of the 6 stu-

dents were able to secure at least one equivalent grade 4 pass with 1 students se-

curing 3. 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Lexonik Advance and Leap Lexonik 

NGRT/PASS GL Assessment 

  

 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

N/A 

What was the impact of that spending on 
service pupil premium eligible pupils? 

N/A 

 


